Element: Standards,
SLOs, and Effective
Instruction

Focus on Student
Learning

Standards and
Student Learning
Objectives

Alignment

Effective
Instruction

Career Ready
Practices
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Not Addressed

We have not agreed upon a set of
guiding questions that will help
create a common focus on student
learning.

We have not unpacked the
standards into clear, specific,
student-friendly learning objectives
(SLOs).

We have not aligned standards,
student learning goals, instructional
strategies/activities/resources,
formative assessments, summative
assessments and instructional
activities.

We have not worked collaboratively
to determine which instructional
strategies/models/activities and
resources will engage students and
enable them to master specific
SLO:s.

We have not identified the Career
Ready Practices appropriate to our
units.

Rubric

Emerging

We have adopted a set of guiding
questions to focus our conversations
on student learning.

We have started to unpack the
standards into clear student learning
objectives (SLOs).

We have aligned our SLOs to the
standards and have begun to
collaboratively build units of study
by developing assessments and
instructional
strategies/activities/resources that
are aligned to those SLOS.

We have shared some instructional
strategies/models/activities and
resources that we feel will help
students master specific SLOS.

We have identified the Career
Ready Practices appropriate to
each unit. We have developed
clear, specific SLOs for our grade
level/content based on these skills.

Developing

We have adopted a set of guiding
questions and are beginning to
collaboratively address the
questions in our PLC teams.

We have unpacked the standards
into SLOs and have developed units
of study that clearly communicate
which SLOs will be taught and
assessed in each unit.

We have aligned all components of
our units of study.

We have collaboratively analyzed
student data and discussed which
instruction
strategies/models/activities and
resources confributed to successful
student outcomes.

We have identified the Career
Ready practices appropriate to
each unit and have developed
SLOs and have embedded them
into the units of study where they will
be taught and assessed.

Sustaining

Our PLC teams regularly address a
set of guiding questions. Answers to
the questions are reflected in our
curriculum units of study.

We consistently implement, revise,
and reflect on SLOs as we deliver
our units of study. We assess students
fo determine their progress in
meeting those SLOs and use the
data to drive changes in instruction
and unit design.

We have aligned all components of
our units of study. We consistently
use student data results to reflect on
and revise all components to ensure
tight alignment.

We consistently share and model
instructional
strategies/models/activities and
resources that contribute to
successful student outcomes based
on the ongoing collaborative
analysis of formative and summative
assessment data. The most effective
instructional elements are
embedded into our units of study.

We consistently implement, revise,
and reflect on SLOs aligned to the
Career Ready Practices. We assess
students to determine their progress
in meeting those SLOs and use the
data to drive changes in instruction
and unit design.



Element: Assessment

Summative
Assessments

Pre-Assessments

Formative
Assessments

© FEA 2013

Not Addressed

We have not developed common
summative assessments.

We have not developed common
pre-assessments.

We do not utilize formative
assessments to determine student
progress in meeting SLOs.

Emerging

We have begun to develop
common summative assessments for
specific units of study.

We have begun to develop
common pre-assessments for
specific units of study.

We use formative assessments to
determine student progress in
meeting SLOs.

Developing

We have developed common
summative assessments for some
units of study and we
collaboratively analyze student
summative data to determine
student progress in mastering the
SLOs for those units.

We have developed common pre-
assessments for some units of study
and we collaboratively analyze
student pre-assessment data to
determine student mastery of
requisite and prerequisite SLOs.

We consistently use formative
assessments to monitor student
progress. We record formative
assessment data and provide
specific feedback to students. The
formative assessment drives next
steps in instruction for teachers and
allows students to make
adjustments fo their learning.

Sustaining

We have developed common
summative assessments for all units of
study. We collaboratively analyze
student summative data to determine
student mastery, to plan next steps in
instruction, and to reflect on and
revise unit instruction and/or
assessments.

We have developed common pre-
assessments for all units of study. We
collaboratively analyze student pre-
assessment data to determine
student mastery of requisite and
prerequisite SLOs. We use this data to
form flexible groups and develop
differentiated learning opportunities.

We have developed common
formative assessments to monitor the
progress of each SLO in a unit. We
collaboratively analyze the results of
these assessments and plan next
steps for instruction including
differentiation and intervention.
Students are provided targeted
feedback, differentiated learning
opportunities, and appropriate
targeted interventions. We reassess to
determine success of inferventions.
Successful differentiated activities
and intervention strategies are
embedded in unifs of study.



Element: PLC
Teams/Focus/Goals

Time

Norms

Conflict
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Not Addressed

We are not organized into
collaborative teams.

We are not provided time for
collaborative job-embedded
professional learning.

We have not developed feam
norms.

We do not have an agreed upon
method of resolving conflicts.

Emerging

We are organized into collaborative
teams, but we are not working on
goals that are directly related to
student learning and/or the
development of a climate and
culture conducive to learning.

We use available after school
meeting time for collaborative job-
embedded professional learning.

We have developed feam norms.

We have discussed how we will
resolve conflicts in our team.

Developing

Sustaining

We are organized into collaborative | We are organized into collaborative

teams that work inferdependently
on goals directed related o
student learning and/or the
development of a climate and
culture conducive to learning.

We are provided at least one
period a week of common
planning times to focus on
collaborative job-embedded
professional learning.

We have developed team norms
and revise those norms before each
meeting.

We have established an agreed
upon method of resolving team
conflicts, but do not consistently
confront conflict and apply that
method.

teams that focus their work on SMART
goals directly related to student
learning and/or the development of a
climate and culture conducive to
learning. The results of on-going
analysis of assessment data drive the
work of our collaborative teams in
achieving those goals.

We are provided common planning
time at least three times a week for
collaborative job-embedded
professional learning. We also utilize
available after-school meeting time
and in-service days. Time is also
provided within the school day to
meet and/or observe colleagues as
needed.

We have developed feam norms and
review the norms before each
meeting. We periodically assess team
adherence to the norms and
consistently address violations of the
norms to ensure that we are focused
on student learning in an efficient and
productive manner.

We have established and consistently
apply an agreed upon method of
resolving tfeam conflicts. We
understand that conflict can be
productive if handled openly and
resolved with a focus on what is best
for student learning.



Element: Culture

Clear Expectations
for Student Behavior

Social and Emotional
Learning

Social Environment -
Students
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Not Addressed

We have not established clear
expectations for student behavior.

We have not identified SLOs in the
area of social and emotional
learning (SEL)

Interactions among students and
adults are often marked by
disrespect. Students frequently
experience teasing, bullying or
exclusion. There is litfle tolerance for
diversity and differences. There is
little sense of belonging.
Celebrations are rare. Students are
not engaged in extra-curricular,
service learning or community-
related activities.

Emerging

We have established clear
expectations for student behavior.
Expectations are not reinforced
consistently. Discipline is not
consistently applied.

We have identified SLOs for SEL. They
are taught by a designated staff
member.

Some interactions among students
and adults are marked by respect.
Students sometimes experience
teasing, bullying or exclusion. There is
some degree of tolerance for
diversity and differences. There is
some sense of community and
belonging. Celebrations are held
once or twice a year. Some students
are engaged in extra-curricular,
service learning or community-
related activifies.

Developing

We have established clear
expectations for student behavior.
Expectations are reinforced
consistently. Discipline is consistently
applied.

We have identified SLOs for social
and emotional learning. All staff has
been trained and a majority of
professional staff are responsible for
teaching related lessons.

The majority of interactions among
students and adults are marked by
respect. Students have been taught
social skills that help them
successfully inferact with both
students and adults. Students
infrequently experience teasing,
bullying or exclusion and have
been taught what fo do in
sifuations of normal conflict and
bullying. Tolerance for diversity and
differences is taught in most classes.
There is a sense of community and
belonging on the part of both
students and staff. Celebrations are
held throughout the school year to
build school spirit. Students have an
opportunity to take on leadership
roles in planning and implementing
school climate initiafives. Most
students are engaged in extro-
curricular, service learning or
community related activities.

Sustaining

We have established clear
expectations for student behavior
that are part of a larger plan o
address students' pro-social skills and
character development. Teachers
have collaboratively established
consistent and grade-appropriate
classroom rules that are aligned to
school rules.

We have identified SLOs for SEL and
all professional staff is responsible for
teaching related lessons, creating a
common language related to SEL.
SLOs are integrated into curriculum
across grade levels and content
areas in a purposeful way that
ensures assessment of SEL objectives.
Parents are frained in the lessons so
they can be reinforced at home.

Mutual respect is one of the core
values and is an expectation that has
clearly been communicated to all
stakeholders. Members of the school
community hold each other
accountable to meet this
expectation. Students have been
taught social skills that help them
successfully inferact with both
students and adults. Adults model
these skills in their interactions with
both students and adults. Students
infrequently experience teasing,
bullying or exclusion and have been
taught what to do in situations of
normal conflict and bullying. There is
evidence that students apply these
skills which are reinforced throughout
the school year. Tolerance for
diversity and differences is the focus
of classroom and school-wide
initiatives. Diversity and differences
are viewed as strengths of the school
community. There is a strong sense of
community. All stakeholders feel a
part of the school community.

4



Physical Environment

Rules/Norms: Students

Teaching and
Learning
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Physical spaces are not conducive
to learning. School safety and
emergency plans are not
communicated clearly to all staff.

School and classroom rules are not
effectively communicated.
Consequences are not clear and
are not given consistently.

There is little student engagement in
learning. There is little differentiation
of instruction. Students do not feel
challenged academically.
Struggling students do not feel

Some physical spaces are inviting
and conducive to learning. School
safety plans have been developed
and clearly communicated to some
staff.

School rules are well communicated
to all stakeholders. Consequences
are clear and are sometimes given
consistently.

Students are sometimes engaged in
learning. Teachers sometimes
differenfiate instruction to ensure
they meet the needs of all learners.

The school has a physical
environment that is conducive to
learning. School plans have been
developed in coordination with
local police and clearly
communicated to all staff. Parents
and community members are
aware that the school has plans
that ensure the protection of all
stfudents.

School and classroom rules are
clear and aligned and are
communicated to all stakeholders.
Consequences are clear and are
given consistently.

Students are frequently engaged in
learning. Teachers frequently
differentiate instruction based on
formative assessment data.

Formative assessment and feedback |Students are provided with

Celebrations are held throughout the
year. Celebrations are purposeful and
occur fo send a bigger message that
is related to school climate goals.
Celebrations involve all stakeholders.
Students have an opportunity to take
on leadership roles in planning and
implementing school climate
inifiatives.

The majority of students are engaged
in exfra-curricular, service learning or
community related activities.

The school has a physical
environment that is conducive to
learning. Student work is displayed
and there is an inviting feeling when
parents and community members
enter. School plans have been
developed in collaboration with local
police and clearly communicated to
all staff. These plans are reviewed
regularly and adjusted based on drill
outcomes or other data. Parents and
community members are aware that
the school has plans and that they
are consistently revised and updated
to ensure the protection of all
students. The local police have a
positive relationship with students and
staff and they participate in school
community activities.

School and classroom rules are clear
and consistent with our core values
and our SEL goals. All rules are
communicated to all stakeholders.
Consequences are clear and are
given consistently. Emphasis is on
discipline as a learning tool. Discipline
related conversations reinforce
SEL/CD goals.

Students are active partners in their
learning. Teachers regularly
differentiate instruction. Students are
provided with appropriate and timely
feedback to enhance their ability to

5



Programs/initiatives/
approaches related
to school climate
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supported. There is no effective
intervention system. Students do
little collaborative work and do little
peer and self-assessment. Students
rarely set their own learning goals.

We do not have programs,
inifiatives, approaches (PIA) that
directly relate to school climate
goals.

OR

We are suffering from initiative
fatigue. Programs are disjointed.
We consistently look outside
ourselves for answers to identified
problems. There is no on-going
support for new programs. There is
little buy-in because the maijority of
staff members have a “this too shall
pass” aftitude.

are sometimes used to support
student learning. Interventions are
not provided consistently. Students
sometimes work collaboratively and
sometimes engage in peer and self-
assessment. Students sometimes set
their own learning goals.

We have several PIA to support
school climate goals.

Initiatives seem somewhat
connected and purposeful.
Leadership sometimes
communicates the importance of
embracing new practices and/or
programs. There is little on-going
support for new programs. Programs
are not modified fo meet specific
needs. Buy-inis weak

appropriate and timely feedback
to enhance their ability to achieve
learning objectives. There is a tiered
intervention system in place.
Students frequently work
collaboratively and frequently
engage in peer and self
assessment. Students frequently set
their own learning goals.

We have established PIA to address
specific school climate goals. We
assess the effectiveness of all
programs and inifiatives.

Our school community often
understands why we are engaging
in programs/practices. Sometimes
programs are modified to ensure
they meet the needs as reflected in
the data. There is some on-going
support for PIA but implementation
is inconsistent. An evaluation of the
program/ practice is sometimes
conducted to determine
effectiveness.

achieve the learning objectives.
Students feel ownership for their
learning and often fake initiative fo
ask questions and seek assistance as
needed. Students support one
another and have regular
opportunities to peer and self-assess.
Students regularly set their own
learning goals based on these
assessments.

We have established PIA to address
specific school climate goals. We
communicate the purpose and
connections between goals and PIA
to all stakeholders to create a
coherent approach to climate
improvement.

Leadership monitors the consistent
implementation of any program or
practice.

During implementation, feedback in
the form of formative student/climate
data is used to modify PIA as
necessary to ensure they meet
specific needs.

We assess the effectiveness of all
initiatives and communicate the
findings to all stakeholders.



Element: Culture

Mission

Not Addressed

We do not have a shared mission.

Collegial Environment | Adult relationships are generally
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civil. Incidents frequently occur that
demonstrate a lack of mutual
respect. We do not regularly share
craft knowledge. It is easier to avoid
conflict than confront issues that are
barriers to creating a focus on
student learning. Meetings are
frequently held in the parking lot.

Emerging

Developing

We have collaboratively developed | We have collaboratively developed

a shared mission.

Adult relationships are generally
civil. Some teachers have
developed congenial relationships.
Most staff members respect one
another, but we do not have a
structure to regularly share
professional knowledge. It is easier
to avoid conflict than confront
issues that are barriers to creating a
focus on student learning. Meetings
are often held in the parking lot.

a mission built on shared values and
beliefs that contains references to
the components of school climate.

Adult relationships are generally
congenial. Some teachers have
developed more collegial
relationships by consistently sharing
craft knowledge in PLC teams. There
is a general feeling of mutual
respect. Some staff feel comfortable
addressing conflict and voicing
concerns. Meetings are sometimes
held in the parking lot.

Sustaining

We have collaboratively
developed a mission built on
shared values and beliefs that
contains references to the
components of school climate. Our
mission statement tells both where
we want fo go and how we will get
there. We use our mission statement
to drive our collective work. We
revise the mission based on new
understandings. The mission has
been well communicated to all
stakeholders.

Adult relationships are collegial. We
have the structures in place that
allow professional to regularly
exchange craft knowledge. There is
an agreed expectation that we
freat each other with mutual
respect. We have an agreed upon
method resolving conflict and
reaching consensus. Meetings are
rarely held in the parking lot.



Element: Culture

Clear Expectations for
Professional Behavior

Shared Leadership

Communication of
Connections
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Not Addressed

We have not established clear
expectations for professional
behavior. There is litfle connection
between the expectations for adult
and student behavior.

Leadership is hierarchical. There is a
divide between formal leaders and
staff. There is little shared
responsibility and accountability.

We are suffering from initiative
fatigue. Programs are disjoinfed. We
consistently look outside ourselves
for answers to identified problem:s.
There is no on-going support for
new programs. There is little buy-in
because the majority of staff
members have a “this too shall
pass” aftitude.

Emerging

We have developed a set of
expectations for professional
behavior. The connections
between the expectations for adult
behavior and student behavior is
weak.

Leadership is limited to formal
leaders or shared with a small group
of people. Attempts are made to
engage more teachers in decision
making. Limited opportunities exist
to take on leadership roles.

Initiatives seem somewhat
connected and purposeful.
Leadership sometimes
communicates the importance of
embracing new practices and/or
programs. There is little on-going
support for new programs. New
programs are not modified to meet
our students’ specific needs. Buy-in
is weak because some staff does
not believe the change will be
sustained.

Developing

We have collaboratively developed
a set of expectations for
professional behavior. Formal
leaders hold colleagues
accountable for meeting those
expectations. We have discussed
the connection between the
behavior of adults and the behavior
of students.

Formal leaders provide
opportunities for teachers to
demonstrate leadership. The leader
consistently engages teachers in
decisions and encourages them to
take on both formal and informall
leadership roles.

A needs assessment process is used
to identify areas of concern.
Leadership works collaboratively
with stakeholders to identify possible
solutions. Our school community
often understands why we are
engaging in new
programs/practices. Sometimes
programs are modified to ensure
they meet the needs of our
students. There is some on-going
support for new initiatives, but
implementation is inconsistent. An
evaluation of the new program/
practice is sometimes conducted to
determine effectiveness.

Sustaining

We have collaboratively developed
a set of expectations for
professional behavior. We hold
each other accountable for
meeting those expectations. We
consistently address behaviors that
detract from our focus on student
learning. There is a strong
connection between the
expectations for student and adult
behavior.

Leadership is shared. Every
professional shares responsibility
and accountability for student
learning. There are numerous
opportunities for teachers to
demonstrate leadership. Practices
and processes that drive higher
levels of student learning can be
sustained over time because they
are not dependent upon a single or
small group of leaders.

Needs are identified through the
collaborative analysis of student
data. Solutions are developed
collaboratively. Programs and best
practices are modified as necessary
to ensure they meet our students’
specific needs. The CAR is used to
communicate how decisions about
engaging in any new programs or
practice strengthen components of
the roadmap. Leadership
consistently communicates the
connection between the new
practice and our mission.
Leadership monitors the consistent
implementation of any new
program or practice. During
implementation, feedback in the
form of student data is used to
determine effectiveness



Data Collection and
Analysis

School Climate Plan
Development

Element: Teacher and
Principal Effectiveness

Connection between
Student Learning and
Evaluation
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We do not collect or analyze data
related to school climate.

We do not develop a school
climate plan.

Not Addressed

Research-based evaluation
frameworks are not utilized to
evaluate teachers and principals.
Little feedback is provided during
the evaluation process. There is no
connection between evaluation
and professional learning.

We collect data related to school
climate.

We develop a yearly school climate
plan.

Emerging

Research-based evaluation
frameworks are utilized to evaluate
teachers and principals. All
teachers and leaders have
received sufficient training in the
evaluation frameworks. We have
begun to create a common
language about effective teaching
and leading. Feedback is provided
after each formal evaluation. There
is little connection between
evaluation and professional
learning.

We collect data related to school
climate and analyze the data
collaboratively to drive yearly
school climate plan development

We develop a yearly school climate

plan that includes specific goals
based on the analysis of school
climate data.

Developing

Research-based evaluation
frameworks are utilized to evaluate
teachers and principals. The
evaluation frameworks for teachers
and leaders are aligned and we
have created a common
language about teaching and
leading. All teachers and leaders
have received sufficient training in
the evaluation model. Student
growth objectives (SGOs) are
developed but are not tightly
aligned to unit SLOs. Multiple
measures of student growth are
utilized in the evaluation process.
Meaningful feedback is provided
after most formal and informal
observations. Professional
improvement plans are linked to
individual needs identified through
the evaluation process.

We collect both formative and
summative data related to school
climate. We analyze the data
throughout the year to drive school
climate plan development,
reflection and revision.

We develop a school climate plan
that includes specific measurable
goals that are based on the analysis
of school climate data.

Sustaining

Aligned research-based evaluation
frameworks are utilized to evaluate
teachers and principals. The
components of our curriculum units
and the elements of our evaluation
frameworks have created a
common language and context for
effective teaching and leading. All
teachers and leaders have received
sufficient training in the evaluation
frameworks. Student growth
objectives (SGOs) are directly
connected to SLOs and thus provide
meaningful data on areas of student
growth and drive ongoing revision of
instruction and assessment. Multiple
measures of student growth are
utilized in the evaluation process.
Meaningful feedback is provided
after all informal and formal
observation. Professional
improvement plans are linked to
both individual needs identified
through the evaluation process and
PLC team goals. Units of study
provide the context for applying the
elements of effective practice. Team
collaboration strengthens the
professional practice of allmembers.



